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The Chronosystem: Interaction of Feolouival fiys

on hisw the child’s developing body compares to his or her friends’ as well as o the

1\|!U|: i n{-. Al !)1}(!\ Yy P
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A chivie very thorough longitudinal study was conducted by sociologist Glen Flden Fpint i i

=P ; : R R 8 < y Aot have an
(1974, 1979) and his colleagues of 167 California children born from 1920 to 1929 I | byl
- i y i ) i ¢ e \ el
(Elder & Fareven, 1993; Elder, Van Nguyen, & Casper, 1985; Elder & Shanahan, 2000),
D vod develapimenial
feoittustraed that changes in a macrosystem can result in changes in exosystens, Mesusys DU e i
tetne and microsystems. Elder and colleagues compared the life-course development ol
g !
hitdren whose families had experienced a clmngc in their sociocconomic status during

the Cacar Depression (a period of widespread economic insecurity in the United States)
i those who had not. The immediate exosystem effect was loss of a job. This in turn
caused emotional distress, which was experienced in the home and affected the childien
(cflect on a microsystem). There were also secondary exosystem effects: In families hic by
the Depression, the father lost status in the eyes of the children and the mother _x;.lin(‘ll in
importance, The affected father’s parenting behavior became more rejecting, especially to
ward adolescent girls. Children, especially boys, from affected families expressed a stron
per identification wich the peer group. Children from affected families also participated
more in domestic roles and outside jobs, with girls being more likely to do the former and
|)())") (h(' |Jl|lCl'.

The fact that longitudinal data were available over a period of more than 60 years
gave Elder and colleagues the opportuniry to assess the impact of childhood experience,
within and outside the family, on behavior in later life (effects of the chronosystem). I'le
found that the long-term consequences of the Depression varied according to the age
of the child at the time. Children who were preadolescents when their families suffered
cconomic loss did less well in school, showed less stable and less successful work histories,
and exhibited more emotional and social difficulties, even in adulthood, than did those
of the same socioeconomic status from families who did not suffer economically. Such
adverse effects have been explained (Conger et al., 1994) as due to the impact of cco
nomic hardship on the quality of parenting and hence on the psychological well-being of
children.

In contrast, those who were teenagers when the Depression hic their Families did bet
ter in school, were more likely to go to college, had happier marriages, exhibited more
successful work careers, and in general were more satisfied with life chan youngsters of
the same socioeconomic status who were nor affected by the Depression. These favorable:
outcomes were more pronounced for teenagers from middle-sociocconomic-status back
grounds but were also evident among their lower-status counterparts. :

“Interestingly, adults whose families escaped economic ruin turned out to be less st
cessful, both educationally and vocationally, than those whose families were deprived.

Why was ﬁ_his so? According to Elder (1974):

It seems thart a childhood which shelters the young from the hardships of life con
sequently fails to develop or test adaprive capacities which are called upon in life
crises. To engage and manage real-life (though not excessive) problems in childhood
and adolescence is to.participate in a sort of apprenticeship for adult life. Prepared
ness has been identified repeatedly as a key factor in the adaptive potential and
psychological health of persons in novel situations. (pp. 249-250)

Thus, a major consequence of the Depression was that economic loss changed the
relation of children to the family and the adult world by involving them in work that
was necessary for the welfare of others. This early involvement contributed to deprived
children’s socialization for adulthood. Elder hypothesized that the loss of cconomic se
curity forced the family to mobilize its human resources. Everyone had to take on new
responsibilities.



i &
pq@

T VCRUSEL T e it
gyl 8110 F HI'UI..

’ HEREAAS | o 1 o S
hild ologit al § len, At st ; e, e
ANEA . {8 ¥ | '
£l | 3 -;(\l\l\ ,\‘l\\\\\\ hos AR ullnl yvatd frie Gy Ty Pees o Bl ‘J“”'I/
‘ e ; [ ¢ N )
o = \ fependitts | (e { FECTRCTI G 1
s 5 X NEARS ; : ’ ’ A.' |
hilds \-U“.‘h”‘“““ o 1 u\\h'l“' 1y ol \.||I~|!' "«,
e sl fam iy relatie \\lllil)hu
l h‘ld thc B H (1 LT ll\\‘ i
the ¢ : iy flustn g
~ > change. chere
l“\’h)l'c‘ l'hk Ll1|\ 24
socialization.
sresent ‘
Effects: The Prest w the fod Gorclinated {Etdel
P < s EfTects: | oy | ’
E‘.:J k 5.1‘:;*0“’10:’\/5“(‘ 1 i” lll(" ““.'\\‘”‘ e g I l lllil(~(| N 1) B 08 i ([\,l(-v\/ ‘,ull‘. .Illtl
& ney i
went ocourring e

A very significant ¢
launched by the Islamic : S
Washineton, D.C.) on ogptemies ?‘ ! ‘-“‘ T
“‘—\I—Que:{n suicide terrofists to crasi it

Trade Center Complex,
the World Trade Center ¢ I e
apitol crashe ¢

A ; ()‘““l" “P R N Were Ill .ul ’
< perrotist group Al-Q 1 .||||)|-l'l Vi J col I.y

001, ot passeng

co American 43y ‘
i | the ¢ f;||‘ilu| in Washington, 1),¢

I)“il(lill]'," the Twin lnw.»,._;”

i rOI, e :
A ylvania when the [2A85C Ty
v feld in l'('nn.syl\.l g
- e -d tor the €

(the planc headed tot

tried to overcome the hijackers).

.} L llll()‘ |l]( "W
CN ll\( N (" 1 S 1n coustn Wails il VI

l VO ( \

l‘).\. c

The immediate effects besid
Towers) and damage to structures wWere

i Heclr’?: tONIC *Ohris o o Con Aannnnaants .||l(| Care |l|()l'( s Wis "7')‘( ¢|(I ACT OS5
// N1C k‘kl rls contatntng ( y
A R

: ilitact i Wwses amonge people near
lower Manhattan, contributing to fagal or debilicating, illnesses a &l |
the attacks.

2. Economic: stock values dropped, wages were lost, businesses had to be rebuilt, and

air travel was cut back.

3. Political: governments across the world passed legislation to combat terrorism. The
United States created the Department of Flomeland Sceurity; the USA Patriot Ac
gave the federal government greater powers; the Aviation and lransportation Se

curity Act transferred security responsibility from

airports, trains, and buses to the
federal government.

Two studies on the effects of September 11, 2001, on mothers and children were pub-
lished nine years after the ate ik - y
Y (Chemtob e al., 2010) found that pre-
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The Chronosystem: Interaction of Ecological Systems overT

W OTATY SO0 trentdy (Naishitt & Auburdene, 1990; Toffler & Toffler,

iex and childien are outlined as follows:

o

vl . engincering can potentially cure inherited dis-

v Subs vormal senes for defective onesy but what about us-

case intelligence? Will children have “designer”

\xxings ) ve techniques (sperm donation, egg donation, in

nbhivos, surrogacy) enable adults who have fertil-

sarents. but what about medical, legal, and ethical

\ s weltare? For example, if a male and female contrib-

d epy for conception to take place in a dish, sev eral resulting em-

Vo ¢ Broren, one or two are implanted in a surrogate who is paid to carry

wieh with the presnanay, and the biological parents die, what happens to

ldren 1o whom do the babies and embryos belong? What makes one a
cenes, prenatal envitonment, posthatal environment?

Reconcepmalizatdon of Societal and ladividual Responsibilities. Large businesses,

expecially electronies and computers, rarely provide on-site puxonahud service for

problens widh cquipmenc, lasteads vou, the consumer, must consult the manual and

v o dagnose the problem betore calling the manubacturer. How will such business

\‘\ wrices attect l\n\\ childven ave \d\u.n\d \will chey need to be exposed to more
Tands o’ " problem solving?

Giovernnent, oo is shitting trom ' p.n\lnahxru policies (\ strong auchoricy takes
cate of less able citizens) to “empowerment” policies (individuals can learn to care
tor themselves) For example, government w clfare support is waning while workfare
v awaning Glovernment tunding ot Social Securicy plans is viclding ro private insur-
ance and investment programs. How will children whose parents must become more
coonomically responsible be attecred?
latormation lechnology. The concept of information technology (I'T) is broaden-
ing w include notonly tradicional computer hardware and software burt also a wide

range ol communication tools (such as cell phones, smartphones, and scanners), me-
dia \sml\ as television. cameras. and recorders), and data. Wireless networks allow

users o work, play, and shop any dme, any place. For businesses, operations can be Astechnology choices incre
compensate by finding ney

. 34 0) ‘nabd o 2 oty
creamlined and efficiency increased by enabling workers to make plans, make deci- iy

sions, and generace sales reports without going to the office. For consumers, mobile

mandygodbehea

commerce offers the abiliey o shop tor tul\—

s, books, ot pizza while waiting in linc-or
ac the doctors othice. People can also down-
load music, videos, and games on handheld
devices, For parents, childven might require
lesy time in dayv care due to eliminating the
work commute and having more flexible
time available for family macters. :

[l enables knowledge creation
and capitalization (one can get medi-
cal information from numerous Internet
sources and go to the doctor requesting
an adverdised me dlg\mon rather than
l”(\\\lI\L che doctor to diagnose and pre-
seribe). How do individuals cope with even
more choices, advertising, and distractions?
IHow do you feel when you need informa-
tion ot assistance and a computer answers
the phone rather than a live person? What
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cconomy. Labor. production, market.ln
places in the world. Does such glob.allsm S o
ple. in 2007, some toys made in Chln.a conrtain Sl
some children got hurt. Does glotl:jllllsm acflfec;:: S

' , job. location of job, skills needed: -
tmt\)sq;')}zco:lfe}(zﬁroighouc r.hJe world are exposed to Gsenion homogenecity t.hrough
travel. media, and telecommunications; they sometimes Pecon‘le -more Raciomalies
tic: c]inging to their religious/ethnic traditions for identity. In Jibad vs. McWorld
(Barber, 1996), the author defines AMcWorld as the “universe of manufactured needs,
mass consumprtion, and mass inforainment.” It is motivated by profits and con-
sumer preferences. fibhad, or holy war, is shorthand for the “fundamenrtalist politics
of religious, tribal, and other zealots.” It is motivated by faith in a spiric that governs
all aspecrs of life. The terrorist atracks of September 11, 2001, were an extreme
example of the fanacically defended beliefs in spiritual determinism versus self-
determination. How has the fear of terrorism chan
emphasis on national security, exemplified by strict
filing, and government surveillance te
titcudes of suspicion and prejudice?
Shift in Decision-Making Responsibili
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Eocannindng the Well Hair

Thus, a challenge resulting from these societal trends is the need (o create carimg,
communities in which children can learn to think—to apply, analyze, synthesize, and
evaluate information. not just regurgitate taces (E. Bl Fiske, 1992) or form apinions
based on conformin- to a celebrity. The ability to think and use knowledge hecomeoes
critical in a world plugged into machines and bombarded with intormation and
choices (Postman, 1992). Because of new technology and new information, children
will have to learn to solve problems not previously encountered. They will have to

extrapolate from previous experiences. How will we guide chem?
The societal trends jusc discussed affect how people use available resources
economic, social, and psychological—in their daily lives; their choices ultimately

. have consequences for children. To help,predict what those consequences may be
the federal government has developed a measuring system (0 asscss children’s well
being so that areas of need can be addressed.

‘ > V 5 of Children How Haes
GOV

Every year, the federal government issues a report, Americas Children: Key National poads of ¢
Indicators of Well-Being, showing the overall status of the nation’s children. Political lead j,
ers use the following indicators (Federal Interagency Forum on Child and Family Sta ' '

tistics, 2013) to make decisions regarding whart services for children will be funded and
what new programs need to be developed to address their needs (examples of such ser
vices will be discussed in Chapter 10): '

© Family and social environment indicators document the number of children as -
a proportion of the popularion, racial and ecthnic composition, number of non-
English-speaking children, family structure and children’s living arrangements, births
to unmarried women, child care, and child maltrearment.

& Economic circumstance indicators document poverty and income among, children
and basic necessities such as housing, food, and health care.

¢ Health care indicators document the physical health and well-being of children, in-
cluding immunizations and probability of death at various ages, dental care, and num-

Bullyi
ber of children with health insurance. reality ma

@ Physical environment and safety indicators document the number of children liv-
ing in counties with excess concentration of
pollutants, children living in communities
with substandard water, children with el-
evated blood lead levels, housing problems,
crime, injuries, and death. ’ ' '

& Behavior indicators document the number
of youths who are engaged in illegal, danger-
ous, or high-risk behaviors such as smoking,
drinking alcohol, using drugs, having sex, or
committing violent crimes.

.+ Education indicators document success
in educating the nation’s children, includ-
ing preschool, reading, overall achievement,
completion of high school, and college
attendance.

& Health indicators document the number of
infants with low birth weight, children with
emotional or behavioral difficulties, children
who are overweight, and children with asthma.




According (o Grusec (2002; Grusee & Davidoy, 2010), socialization involyes th

following outcomes

1. Development of self-regulation of emotion, thinking, and hehavios

2. Reciprocity and cooperation the development of role-taking slells, sevatepies for

resolving conflicts, and ways of viewing relationships

o]

Acquisition of a culture’s morals and values, including the willingness to accept the
auchority of others

4, Conformity to and adoption of practices and routines assoc jated with the group

A very brief overview of major socialization outcomes follows,
in more detail in Chaprer

Fach will be discussed
11 (affective/cognitive outcomes- values, attitudes, mo
tives and atcributions, and self-esteem) and Chaprer 12 (soc ial/behavioral outcomes

self-regulation/behavior, morals, and gender roles).

2-10a Values

Values are qualities or beliefs chat are viewed as desirable or important, Socializing agents

in microsystems influence the internalization of values. For example, what message did

your parents give you about money? Work? Spirituality? Significant socictal events (chro
- nosystem and macrosystem influences) also affect values. For example, the Depression in

the 1930s made people aware of the need to be thrifty. And the September L, 2001 ter-

ror attacks caused many people to value security over privacy.

2-10b Attitudes

Attitudes are tendencies to respond positively or negatively to certain persons, objects,
or situations. Like values, attitudes are learned from socializing agents. Some methods
by which they are acquired are via instructions (“Don’t play with Sam; he doesn't go to
our church”), modeling (the teacher shows concern when Juan says his father is sick),
and direct experience (Leslic plays with Rose, who has cerebral palsy). ‘The macrosystem
influences attitudes, too. America’s experiences with terrorism have resulted in homeland
security measures, such as racial profiling.

2-10c Motives and Attributions

Motives are needs or emotions that cause a person to act, such as the need for
achievement or the emotion of anger. Sources of motives are generally classified
as extrinsic (outside the person), such as the need for approvnvl., or intrinsic (inside
the person), such as the need to understand something. Attributions are explana-
tions for one’s performance on a task, such as “I failed the test because there were
trick questions” (external ateribution) or ‘1 failed because I didn’t study” (internal
actribution).

Most developmental psychologists agree that there is an inborn motive to
explore, understand, and control one’senvironment (Mayes & Zigler, 1 992: R.W. White,
1959), known as mastery motivation. Ryan and Deci (2000) interpret this motive
as driven by autonomy, competence, and relatedness needs. Some children are also
motivated to achieve mastery of challenging tasks, known as achievement motiva-
tion (Boggiano & Pittman, 1993; McClelland, Atkinson, Clark, & Lowell, 1953;
Wigfield et al., 2006).

Socialization agents, individual abilities and beliefs, and task-related experiences with
challenge, effort, success, and failure contribute to the motive to achieve.

Outcarnes of Locialization 5
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2-10e Self-Regulation/Behavior

How do you keep A 1 \
wrself under cantrel? Self-regularion is the process ofibringlug cliogons

thoughts. and/or beha-vioAr under_
one’s control. Behavior consists of what one does or how one acts in response to a
stimulus.
. Behavior in infancy consists mostly of biological reflexes (sucking to get nourishment,
“what one does or how  defecating o rid the body of waste), but as children mature physically and cognirively,
response to a stimulus - they become more capable of direcring external behavior and internal ghought processes
: - (eading at regular incervals rather than on demand, using the toilet instead of diapers).
A number of theories (relating to emotions, learned behavior, social experiences, cogni-
tve development, and culeural actividies) have been offered to explain the influence of
socialization on the development of self-regulation (Bronson, 2000; Eisenberg, Smich, &
Spinrad, 2013). & - :

Why dao you do the 2-10f Morals
right” thing? Morals arc an individual’s evaluation of whart is right and wrone

v : tance of rules and govern one’s bebavior toward others.
Theories of moral development involve (1) an affective,
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of what is right and (3} a behavioral compone
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. 2°10g Gender Roles
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