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: 1.5 A Bioecological Model of Human Development

Based on concepts f[rom Bronfenbrenner (1989)
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FIGURE 1.6 The Microsystem

1-8a Microsystems ,

The first basic structure, the microsystem (icro meaning small) refers to the activities
and relationships with significant others experienced by a developing person in a particu-
lar smiall serting such as family, school, peer group, or community (see Figure 1.6).

Family . . i :

The family is the sctting that provides nurturance, affection, and a variety of opportuni-
ties. It is the primary socializer of the child in that it has the most significant impact
on the child’s development (Grusec & Davidoy, 2007). According to James Garbarino

(1992), the child who is not adequarely nurtured or loved, such as one who grows up.

in an abusive or dysfunctional family, may have developmental problems. Also, chil-
dren who do not have sufficient opportunities to manipulate objects, to model desirable

behaviors, to initiate activity, or to be exposed to a language-rich environment will be

at a disadvantage when they reach school. This early disadvantage will persist and even
worsen as the child progresses through school unless intervention, such as that pro-
vided by some quality child-care programs, can modify the opportunities at home and
in school.
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The media—relevision, movies, videos, DVDs, books, magazines, muslc, computers, con-
soles, and cellular phones—are not regarded as a microsystem by Bronfenbrenner because
they are not a small, interactive setting for reciprocal interaction. However, I consider the
media as significant a socializer as those just described because che media present a setting
in which a child can view the whole world—past, present, future, as well as places, 'things,
roles, relationships, actitudes, values, and behaviors. Other social/behavioral scientists,
such as Dubow, Huessman, and Greenwood (2007) would agree. Much of today’s media
technology is interactive, providing opportunities to relate socially in that they are mult-
facered, such as cell phones, social networking sites, and compurter games.
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FIGURE 1.7 Mlesosystems

the site is to connect people with whom a relationship already exists, as well as to those
people’s connections with whom an introduction is desired.

The impact of mesosystems on the child depends on the number and quality of inter-
relationships. Bronfenbrenner (1979) uses the example of the child who goes to school
alone on the first day. This means that chere is only a single link between home and
school—the child. Where there is lictle linkage between home and school “in terms of
values, experiences, objects, and behavioral style,” there also tends to be little academic
achievement for the child. In contrast, where all these links are strong, there is likely to
be academic competence. To illustrate, many studies have found a consistent relation-
ship berween the joint effects of family and school over time and academic performance
(Epstein & Sanders, 2002). When the style of family interaction was similar to the
school’s, in that both settings encouraged child participation, academic performance was
enhanced (Hill & Tyson, 2009). Thus, the more numerous the qualitative links or inter-
relationships between the child’s microsystems, the more impact they have on socializa-
tion. Mesosystems, then, provide support for activities going on in microsystems. For
example, when parents invite child’s friends to their home, or when parents encourage
their child to join a certain club, team, or youth group, the socialization impact of the
peers is enhanced chrough parental approval.
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General
Characteristics

Significant Values

Personal fl eecdom

Low-Context Macrosystems

Ratlonalny

Practicality
Competition
Individuality

Progress

Emphasis on concrete
evidence and facts

Efficient use of time

Achievement

Humans can control nature

High-Context
Macrosystems

Intuitiveness

Emotionality
Cooperation
Group identity
Tradition

Emphasis on feelings

Build solid relationships

through human interaction
Character
Group welfare

Nature and the future are

and influence the future governed by a power higher

than human

Stablllty is good

Change is good

What if these views represented two individuals wantlng to marry?
What if one view represented a teacher’s and the other a student’s?
¢ What if one view represented an employer’s and the other an employee’s?

ngh -Context Macrosystems

Low-Context Macrosystems
(collectivistic)

(individualistic)

Euro-American Native-American

Latino-American

Asian-American
Urban : : Rural

Middle class Lower class

FIGURE 1.10 Examples of Culturai i0iv:

1%, Teeading from a communication is

¢ Communication. In a low-contexs rizcios
gleaned from the verbal message—a spoken expianation
printout. What is said is generally more impoitant than who said it. Many employees
in government, business, or education routinely communicate by phone or memo-
randum without ever meeting the other individuals involved. On the other hand, in a
high-context macrosystem, meaning from a communication is gleaned from the setting
in which the communication takes place. In some languaoes one can communicate
familiarity by whether one uses the formal or informal word for “you.” Body language,
such as eye-lowering or bowing, can be used to communicate degree of respect.

, a written letter, or a compurer

¢ Relationship to Natural and Social Environment. In a /ow-context macrosystem.,
people tend to try to control nature (such as irrigating desert areas) and to have
more fragmented social relations—that is, they may behave one way toward friends,
another way toward business colleagues, and yet another way toward neighbors. In



